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ABSTRACT

Teaching perhaps is the only profession which accodates new and unproven, places at the same situadi
veteran and provides no organized support. Acad@migress of students depends heavily on talentsailid of the
teacher leading their classroom. Teaching may berited as a commitment to “care and welfare oflpupr even as the
“Journey through the Heart”. Teachers are now cmmed as “Social Reformers”. Processes of becomiggod and
effective teacher involve varying degrees of peasamd professional growth. Professional learnimputd always address
identified gaps in student achievement. Teachefepsional learning can focus on real issues anddapmviding
information that may not benefit the participa®swr work in educational institutions is about bimgthe knowledge gap
between educators and their practice. There is teédentify whether student perceptions, classradrservations and
assessments of teachers’ pedagogical content kdgalare aligned with value-added measures to firdateas where
teachers need to become more effective. The gadhiopaper is to use classroom observations {o tegichers improve
student outcomes. Teaching is a complex task ahgazlded measures can captures the impact ofatiffes in teacher

effectiveness.
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Figure 1

Teaching perhaps is the only profession which accodates new and unproven, places at the same situzdi
veteran and provides no organized support. Repmedd_uffi (2006) narrated that in our classroontsdents are rushed

through a basic curriculum designed for student$h Wibmogeneous learning styles without considamatib atypical
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learning styles and this leads to boredom, und@waement and discipline problems. Mitchell et 20@9) indicated that
teachers afresh or with experience less than feasyare classified as novices. The stark reafith® situation is that
when beginner teachers are left to ‘sink or switlné costs to schools and societies are tremendasd, 2000). It has
been criticized for not providing teachers with fei€nt time, activities and content necessary ifwecreasing their
knowledge and fostering meaningful changes in ot@ss practice (Garet et al. 2001). Darling-Hammag2@00)
explained that the expectations society placegachiers to educate diverse groups of studentgbehstandards, require
teachers to undergo thorough and extensive trainitging an effective teacher. Academic progrdsstudents depends
heavily on talent and skills of the teacher leadihgir classroom. A number of studies have shovat Wariations in

student achievement can be linked to differencélareffectiveness of teachers (Rivkinet al. 2005).

Professional development enables teachers to cantity acquire, expand and extend knowledge auigvelop
skills and abilities to ensure quality and sucagdssbllaboration with colleagues and school mansg@mand good
relations with parents and local communities. La2§09) mentioned that attendance at professionaéldpment
experiences does not guarantee that there williieeable impact on the practice of the teacimsived. He contends
that professional development is often fragmentedilacking sequence, it rarely enhances the leguwiiteachers or their
students. He suggests that professional learniiegsréo the development of teachers through cotktie, practical and
professional processes and acknowledges learriaksdifferently with varying rates and levels ofcaptance. In making
distinctions between professional development anéepsional learning, the professional learninm@e concerned with

and focused upon pedagogy and teacher beliefstasata@hildren learn.
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Figure 2

Educational Institutions operate by “Expert Cultyreé’e. Management, Principals, Administrators, othe
influential persons and generally teachers havesay and they have to forgo their knowledge andsskitherefore,
teachers to work as ‘just teachers’, unaware af ghatential to develop professionally and this niasce them to lack
enthusiasm and initiative for doing more than wisatnandated. The conventional view of the teackearaexpert and
transmitting knowledge is gradually becoming recamid If teaching-learning process is to grow, téaghn different

forms and in varied contexts is necessary.
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The knowledge, applied knowledge and understandarg never be permanent but is actively construbted
learners as they shape and build mental frameworksake sense of their environment (Cross, 1998}.doncept may be
understood that human potential is a dynamic psedsere the human can continually exceeds him orirhevery
possible way. Professional development is a spebiallenge for novice teachers who may focus mareaping with a
new role, and developing and consolidating thestrirctional skills than on growth and new approacfMitchell et al.
20009).

In recent years there has been an increase inutidéygof performance. Yet there always remaingscfor more
refined and intelligent measures those can imptbgdearning outcomes of students because Teadlifsdramatically
in their performance, with large consequences fodents. Teaching is a complex task and value-addegisures can
captures the impact of differences in teacher @ffegess. Surely value-added information can ptsditore about what
students will learn from the teachers to which they assigned than any other source of informafi@mling-Hammond
(2000) asserts that teachers need to be preparptesent subject matter in a variety of flexibled aaitractive ways

suitable for handling an increasingly diversifiadgp of learners with diversified learning needd Aackgrounds.

Teaching may be described as a commitment to ‘@adewelfare of pupils” or even as the “Journey tigito the
Heart”. Values in value added measures are consttuover time, through social interaction in themiep school,
community and wider social setting. Values areiedrby people but they can change, be extendedekimbrated on
through life experience. Processes of becoming ad god effective teacher involve varying degreepafsonal and
professional growth. The transitions from univefsitllege student to full-fledged teacher throughcher education
programme can broaden the stock of values as theguater new roles, new professional contacts affdrent
institutional expectations. Turbulence may existrfany newly qualified teachers when they found ttedues they drive
are idealistic and theoretical and are differenhwhe values of the schools in which they gain leympent. This transition
can provide a variety of value tensions that enmgrgeachers encounter once into the ‘reality sh@¢kenman, 1984) of

the classroom.
LITERATURE SERACH

A substantial body of research has establishedté¢laghers are a valuable component to student sjcaed
better teachers produce better results from thedtesits (Goldhaber and Theobald, 2011; Rivkin e2@D5; Aaronson et
al. 2007). High quality teaching is always acknalged to be the most important factor influencingleht achievements
(Kyriakides and Creemers, 2008; Rivkin et al. 20BBwan et al. 2002). It is general acceptance ahgbne who has
sufficient knowledge of a subject can teach it WBkrling-Hammond, 2000). Characteristic mostlyrakzed is the teach-
er's educational background, such as completiondafcational degree (Early et al. 2008; Bogard e2@D8) and the
marks obtained but the type and extent of coursewompleted, mentoring, or fieldwork experienceoptto teaching is
generally ignored. The workplace environment somesi also does not allow to put into practice thiissénd knowledge
gained in teacher preparation (Vu, et al. 2008; efwt al. 2003). Teacher qualifications are weakliptors of student
achievement (Goldhaber and Brewer, 2000; Millealefl996; Ehrenberg and Brewer, 1994; Hanushek?)188 evidence
does not apply more broadly to other academic stdbjer grade levels except science and mathem@tiegne and
Youngs, 2003; Goldhaber and Brewer, 2000). RozaMifidr (2009) argue that states should end thetpre of providing

automatic pay increases to teachers for earningsiaris degree and instead reward effectiveneeiolassroom. Many
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empirical studies found a positive effect of teackalary on student achievement (Hanushek, 199m @ad Krueger,
1992) while many other studies have found a negatffect between teachers’ salaries and studem\ashent (Borland
and Howsen, 1992; Kurth, 1987). Research studigs faund a positive relationship between yearsxpiegence of a
teacher and student achievement (Card and Krud®&2; Ehrenberg and Brewer, 1994; Hanushek, 19R&%earch
indicates that teacher experience contributes udesit learning in first few years in the classrodmt additional
experience does not make a difference after thal{land Beteille, 2008; Rivkin et al. 2005; Rock&fi04; Greenwald et
al. 1996). Garet et al. (2001), Cohen and Hill @oand Desimone et al. (2002) have tried to undedshow students
learn and the specific difficulties they may endeunHaving teachers of the same ethnic backgrasrtieir students may
have a positive effect on student achievement,ghaunly in certain subjects and that too if a stuid@n see a role model
(Strong, 2011). Studies by Ehrenberg and Brewe®4l®ave found a slightly positive to no relatioipshetween the

teacher-student match on gender.

Nye et al. (2004) have quantified the influenceeffiactive teacher has on student achievement sheglatively
independent of anything else that occurs in theasicand also concluded that the single most intiaécomponent upon
school effectiveness is the individual teacherdqiwita school. If ‘Teachers Matter’ and also the@rdatic results, what
should be done to generalize this? Hawley and Y&8D9) assert that knowledge and skills of edooatian be increased
substantially through collegial opportunities tdveoauthentic problems that create the gap betwagtent performance
and expectation&Kwakman (2003) recommends that for changes to oiccteaching practice, a teachers’ professional
development needs to be facilitated by creatingdisable learning environments in which the teacbarsbe responsible
for their own learning. Teachers to work alonefigit classroom with minimal interaction with theislleagues but their
professional development experiences come in the fof workshops and courses that are delivered din@y the
classroom and school by outside experts, and reddiy teachers as individuals and perhaps all ézachkere not able to
integrate what they had learned into their pradticthe lack of proper support to apply the newwisaige and skills in
their classrooms (Hargreaves, 2000). Meeting timeaghels of the teaching profession requires tremenddly ability, and
preparation. It also requires continuous learnimg) support in the development of teachers' prafessiknowledge, skills
and attitudes (Guskey, 2002). Prospective tea@uhrsation, initial training and induction for beging teachers, and on-
going professional development during career hplfate knowledge, deepen understanding and advéitisete become
an expert practitioners. School is the most suitaplace for teachers to develop professionally e teaching

competencies can only be acquired in practice (Kmak 2003).

Changes in the government policies, particularly plolicies which are related to the education sydtave an
immense impact on the teaching profession and thfegsional development of the teachers (Cardn65RMDarling-
Hammond (2006) explains that teacher education rarng should encourage teaching practices thoselogeve
extraordinary personal and professional skills eeletb teach students with a wide range of learmiegds. Study
conducted by Giebelhaus and Bowman (2002) founidstiident teachers who were supervised by trainsmtanteachers,
developed more complete and effective planning enedifective classroom instruction and greater céfléy on practice.
Mentor teachers need to be introduced to the nedeiaf teaching and learning from teacher centareticurriculum-
based to student centered activities (Grove eP@0D4). Teacher education has been found to cotgriti change in
teacher beliefs about teaching and learning anehtable prospective teachers to develop teachingrtadpes (Doppen,

2007). Zientek (2007) argued that program companarg crucial in determining the impact teacheinitng makes on
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producing quality teachers. A study by Justicele(2003) found that inadequate training and latk student teaching
component, negatively affected a program’s contidlbu to teaching effectiveness. Desimone (2009)eréssthat
professional development also impacts on the teachkility to decide on and implement valued clesnign teaching and

leadership behaviour so that they can educate shedents more effectively.

According to Strong (2011), there is no exact da€in of what a quality teacher actually must havdse in order
to be designated that, instead, there are many typeharacteristics that might make a teacherlyighalified. Students
who learn more in school tend to complete more alifig, have greater earnings potential, and leaaltthier lives.
Feiman-Nemser (2001) observed that prospectivehégacacquire views and beliefs about teaching dusichooling
which helps in determining the kind of teachersythbecome. Poulou (2005) asserts that prospectaehégs need to
become expert themselves and be able to concamuadiv expertise is developed. Mishra & KoehlelO@0stressed the
need of deep subject knowledge, pedagogical coktewledge and the knowledge of new technologigdieghto subject
teaching in the digital age. Biesta (2011) asksdifferent approaches to defining quality in edigrat(e.g. outcome-
oriented or process-oriented). Hatano & Oura (2@@&3cribes that the system rationale for encougagiacher learning is
that it enables teachers, as adaptive experts tsteffective as possible in supporting the learoif students in specific
contexts. (Putnam and Borko, 2000; Dam and Blomi628ee the teacher as a reflective practitionecofdingly, there is
the shift from aechnical-rational-top-down approach, towards a moeeltural-individual interactive approach. According
to Geijsel et al. (2009) the conditions for teadearning include the organizational factors foking teacher and school
development, and psychological factors as a medjatifluence. A study by Taylor and Tyler (2012) tbhe value added
observation-based evaluations in Cincinnati, hadetd improvements in teacher effectiveness. Ss¢udiéndia and Kenya

are evidence that value-added measures can bgruadattively as incentives.

Helmer et al. (2011), Garet et al. (2001), Wood &tdnulis (2009) asserts that reform-type profesdio
development is more effective in changing teachiraictice than traditional form. Research has detnaiesl that value
added modeling can be a meaningful measure of éeadfects on student achievement (Jacob and Lef@@08). The
Value Added Measures recognize different levelsagability of students and their different envir@nts, and these
factors can influence student’s rate of educatigmabress. Sanders (2000) describes it, if edutasiceen not as stair
steps but as a ramp — upon which students in tine gaade will be at different points — school efifesness can influence

the speed at which students progress up that ‘ramp’
NEED AND IMPORTANCE

Pianta and Hadden (2008), Lobman and Ryan (200é3sthe importance of moving beyond a relianceaoly-e
childhood teacher credentials or other prepargiiogram outcomes to create higher quality teacHdrsy argue that the
substance and content of the training program thlaylargest role in improving results for childréys with K-12 teacher
preparation programs, experts find there is ineigfit research on the relationship between prepargtrograms for

early-childhood education teachers and studenbpaence.

Value-added is a term used in Economics to desthbadditional value a business generates oribatgs to a
product or service. In the same meaning it mayds=iun Education to describe the additional vattloaels can bring to
the learning outcomes of their students. Value-dddeeasures do not provide any information to erplaiachers’

performance. No single teacher accounts for alh aftudent’s learning. Because value-added measwdjest for the
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characteristics of students in a given classrobtmy fare less biased measures of teacher perforntiaaucere unadjusted
test score measures. Value-added measures adgopditedt for differences in the background charisties of students
in each teacher’s classroom.

Professional learning does not necessarily linkettgpment to organizational interests but is diréde the
individual’s personal growth for use in wider fisldProfessional learning should always addresdifahgaps in student
achievement. The content of professional learnimgukl center on subject matter, pedagogical weaesewithin the
organization, measurement of student performanug,irrquiry regarding professional questions that rlevant to the
setting in which the professional development ibvdeed. Teacher professional learning can focuseal issues and
avoid providing information that may not benefié tharticipants. The concept of professional devekat is broader than

career development which is defined as the groldhdccurs as the teacher moves through professiareer cycle.
PURPOSE

Improved teacher practice can improve dramaticdligent’s learning. Our work in educational insiitat is
about bridging the knowledge gap between educatndstheir practice. How can new teachers demoassthat skills,
knowledge, and capacity required for competenttimadrom the outset and for accomplished praaticer time? What
forms of preparation do prospective teachers needuccess in today’s classroom? What current ijpesctio we need to
reform, transform, or eliminate? With what do wplage them? How can compensation systems that symmdessional
pay and professional learning help teachers imptbe@ practice in meaningful ways? Educative mengprelies on
developing an explicit vision of quality teachingdaof teacher learning where mentors interact wikice teachers in
ways that help them learn in and from their prac{ieeimann-Nemser, 2001).

RESEARCH AIMS

. To investigate the perceptions held by prospectaehers of the impact of professional learninghair teaching
practice;

. To examine the factors that influenced teachersgmtions of effective professional learning;
. To examine the challenges or difficulties expergzhin relation to teachers' professional learning.
HYPOTHESIS
»  Whatever Prospective Teachers learn during B.Ednae them Effective in Teaching?
» Students’ feedback has no effect in humanizing hieacand its Effectiveness?

e Actions and Conduct of Counselors and Mentor Teachave no effect on Prospective Teachers’ Peepti
and Professional Learning?

METHODOLOGY

Parents want their children to build social skilldao acquire a love of learning. Also, our divesseiety needs
children who are tolerant. There is need to idgntihether student perceptions, classroom obsensatod assessments
of teachers’ pedagogical content knowledge araatigvith value-added measures to find the areasanbachers need to

become more effective. To avoid the shadow of &ffe€ teachers with classroom characteristics, sandampling was
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done. Samples were collected on first come basis filifferent colleges of education. Classroom olstén is the most
common form of evaluation. It can help teachersrowp student outcomes. Our goal is to test sedffarent approaches
like Care, Control, Clarification, Challenge, Capte, Confer, Consolidate and some other MiscetlasgQualities to
identifying effective teaching practices in thessgoom to measure Teacher level Value Added andeStWPerceptions .
For each of the observation traits, a two pointestAgree or Not Agree” was used. This two poinalecmeasures the
reliability with which teacher/researcher can characterizagpens aspects of each teacher’s practice. Prdspdetchers
are mature enough to decide, so to avoid vaguethesshird point “Don’'t Know” was not used. Reliabjl is also
important because without it classroom observatimitigpaint an inaccurate portrait of teachers’gitee. Responses were
then converted into percentages and using compatdes and charts were derived to facilitate thedys

ANALYSIS

Every parent wants their children to build sociklls and to acquire a love of learning. The onlaymo be
confident is the feedback by students that carcttemchers to right direction. Feedback and Gimserobservations can

not only help identify effective teaching, but afsmints towards the areas need improvement.

Observed Traits

1 My teacher in this class makes me feel that s/he really cares about me.
2 Mz teacher seems to know if something is bothering me.

teacher really tries to understand how students feel about things.
4 M! teacher is nice to me when I ask questions.
5. If lam sad or angry, my teacher helps me feel better.
6. My teacher gives us time to explain our ideas.

7. 1 like the way my teacher treats me when I need help.

1 Student behavior in this class is under control. Control
2. I hate the way that students behave in this class. Y%
3. Student behavior in this class makes the teacher an;
4. Student behavior in this class is a problem. 59.75
5. My classmates behave the way my teacher wants them to. I I I
Clarify
%

6. Students in this class treat the teacher with respect.

7 Our class stays busy and doesn't waste time.
Ever: knows what they should be doing and learning in this class.

2 73.29
My teacher explains dlf’llcull things clearly.
6. In this class, we learn to correct our mistakes.
I understand what I am supposed to be learning in this class.

Challenge
Yo

In this ¢l a
My teacher doesn't let people give up when the work gets hard 74.00
Mv teacher wants us to use our thinking skills, not just memorize things.

cacher wants me } SWeTS hy I think what I think. ]

In this class. we |t!d|'\1 10 correct our mist |kes

This class does not keep my attention—I get bored. Captivate

1

2, My teacher makes learning enjoyable. Yo

3. My teacher makes lessons interesting.

4. Ilike the ways we learn in this class. 57.84 l l
5. We have interesting homework.

6. Homework helps me learn. L DEEK] 2
1 When s/he is teaching us, my teacher asks us whether we understand Confer &

2. My teacher asks questions to be sure we are following along when he/she is teaching. Yo P —

3 My teacher checks to make sure we understand what he/she is teaching us. —

4. My teacher tells us what we are learning and why. 73.89 . ——

5. My teacher wants us to share our thoughts. : t:_—_
My teacher gives us time to exglmn our ideas.  ——
lai : _

My Teachers have effective Pedagogical Contents Knowledge? i
. Classroom Learning Environment has effectively helped me to be an effective teacher?
Teachers” efforts are gpood enough to encourage and improve instructions & approaches.

Figure 3
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RESULTS AND DISCUSSIONS

Out of the eight observed traits, two points; thessldoes not keep my attention and unintereste@Wwork has
forced ‘Captivate’ to the lowest place at 57.84stAdent can learn if the class is interesting asmddwork is enjoyable. If
students are getting bored, it is pointing toward&lated curriculum and unsharpened extra-co-audariactivities. Next
comes ‘Control’ at 59.75 and it is the most impott#rait that teachers should enjoy as it catalybestransfer of
knowledge, the foremost characteristic of teaché&agning process. Environment plays a very conspisurole in
acquiring understanding and grasping of informatsnit provides the direction and it is directedthy behavior of the
students in any class. If the students are in legmrmode only then knowledge can be transferreoh freacher to students.
Miscellaneous qualities at 60.5 like Pedagogicaht€ots Knowledge, Classroom Learning Environmeegchers and
Institute role are also the very cared factors tioudate teaching-learning process which are gdiyerseglected.
Institutions role is very much influencing in crieatthe enjoyable, careful and learning environnaninstitutes only can

provide the required infrastructure and instruciaesources.

Whatever lesson or information is discussed byt#aeher in class is treated as scattered randimmbgrious
directions which should be recapitulated and suriradrto students for easy grasping by their teaderinnocent nature.
The highest score 76.29 is with ‘Care’ which is ghienary and to be characteristic of every teackeery student needs
individual care to deliver its best outcome. Itgisod practice to encourage students to ask qusestind also to listen
carefully and providing satisfied answers. Althouggtause of heavy classes in India sometimes drbes difficult to
provide individual attention and it lowers downathe attitude and patience. Challenge at 74, Catfé3.89 and Clarify
at 73.29 also explain different phenomenon witlistis role in deciding the day to day and long egmignning activities
in educational institutes. Prospective teachersiatéeachers but they need to learn the variotigities available or to be
made available in their future institutes. Theyudtdbe actively involved in all the activities whithey otherwise will
perform as passive participants. Students learsd@yng and whatever they will see in their teachshavior that will
become part of their working nature and attitudieid8nts who learn more in school tend to completeenschooling,
have greater earnings potential, and lead healiki&s. Feiman-Nemser (2001) observed that progmetdachers acquire
views and beliefs about teaching during schoolirdgctv helps in determining the kind of teachers thegome. An

effective teacher can produce students with effeatutcome.

The following chart may help any individual to déeiits effectiveness. Although it is almost difficto be an
Ideal or Perfect Teacher but it is not difficultide an Effective Teacher. If the Radar in this thaquires round shape, the
concerned teacher may be declared as a Perfechdredde chart can explain the areas where imprewnéis needed.
Only the modified behavior can catalyze the improgat. Our diverse society needs children who dezédot and be able
to build social skills and students learn more frémir teachers. Feiman-Nemser (2001) observed phagpective
teachers acquire views and beliefs about teachimiggl schooling which helps in determining the kifdteachers they
become. For gaining insight into teaching learmngcess, diagnosing strengths and weaknessesgimdievelopment in
right direction, New and effective tools are neededias the goal of this paper to provide rightl @orrect information to
convert teaching-learning into abundant, effectimel productive so that student outcome may be inggkoTeaching is
always done by mind and not from brain. It is aroBomal process and not mechanical thing. It isatlsievement and not
any type of test. Teaching is a culture and shbeldnade free from the clutches of technology. Teldgy can enhance

teaching but cannot replace teaching.
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Chart to Show Teaching-Learning Process and Possibilities for Improvement

Figure 4
CONCLUSIONS

Value Added measures can support the evaluatigrazgframs and practices, can contribute to humasures
decisions, and can be used as incentives for inggrgerformance. Value Added measures allow educ#ét@ders to
assess the effectiveness of professional develapméalue Added is sometimes better than other nreaswf
effectiveness, just as other measures are somesinpesior to value added. It can be utilized foe teacher, one section,
one institute or many or even to compare the titeachers or institutes. Value added analyssshieen used to inform
the professional learning of teachers, where ghasfiles are used to identify areas in which stusleaquire further skill
development and this has in turn informed teaclk&eldpment plans. This analysis could identify éha=achers who are
more effective in raising the performance of disateged students. It could provide parents with axermaccurate

impression of how well an institute is improvingtlearning outcomes of its students.

Unlike India where there is no guiding philosoplaoy feacher education to unify the highly varieggpatterns,
Singapore shaped Teacher Education such thatgjtsreenents, practices, and career paths are asyctidined as those
in the established professions such as medicindaamdlt is achieved through strict entry requirentse specifying high
levels of academic as well as pedagogical knowlgdgeell-monitored school practicum, plus a ‘higakes’ induction

period where prospective teachers are carefulljuated before they are declared ready to teach.

Rewards-and-punishment framework not only ignores tomplexity and creativity of teaching but also
overlooks the real purpose of teacher effectiveniésyphasis should be to strengthen the knowledgis, dispositions,
and classroom practices of professional educaldts. can provide targeted support, assistance pamfgssional growth
opportunities based on teachers’ individual needsvell as the needs of their students, institutes society. Teachers
need clear and actionable feedback based on stinftarteaching and student learning that attemgapture a range of
teaching behaviors. Teacher input can provide W#aining goals for the unique, contextualized winstances of each
particular classroom. Teachers’ continuous engagene learning, skill acquisition, and refinemerits practice is
essential for meeting student learning needs. Tracimust understand how their teaching practickientes student
growth and learning. They need to use that undeasig to adjust their practice in ways that alldwern to become more

effective.
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